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Abstract 
The purpose of this study is to present how supervisors in primary education are perceived by themselves, by principals and 
teachers and if the perceptions differentiate between source groups. In this study, qualitative research method was used to collect, 
analyze and interpret data, and technically, metaphor analysis was used. The findings indicated that primary education 
supervisors perceive themselves that they contribute to education. However, the perception of principals and teachers is just the 
opposite.  Negative perceptions about primary education supervisors indicate that they cannot make the contribution that is 
expected from them.  
Keywords: Supervisors in primary education; supervision; metaphor. 
1. Introduction 
Supervision is a middle age Romanic concept, meaning deviation from the original text or scanning, reviewing 
process for the mistakes (Smyth, 2001, in Sullivan & Glanz, 2000). Historically, the first function of supervision of 
education is inspection; however this function has changed to a large scale in time. That is; whereas periodical visits 
paid to teachers by a figure of authority and control over teachers’ behaviour regarding rules was once considered 
the main goal of supervision, however, later, educational supervision was aimed at leadership, interpersonal 
relationships, program development and instructional development etc. (Glickman, Gordon & Ross-Gordon, 2004; 
Memduhoglu, AydÕn, YÕlmaz, Gungor, & O÷uz, 2007; Sullivan & Glanz, 2000). As a consequence of this 
development, today supervision is identified as the process of guiding and leading people in their studies to 
implement the organization’s aims (Daresh, 1989). But the aim of supervision of teaching is to develop teaching and 
success of school to provide success of students, teacher development and educational equality by cooperating with 
educationists (Glickman at al., 2004). This mentality sees supervision as a social process that promotes teachers’ 
development, trains them and evaluates them. Starting point is the fact that individuals themselves are able to 
change their behaviour. The change in question depends on that the supervisional effort is run by the level of 
teachers’ vocational development (AydÕn, 1986). What is important is not generally assess competencies of teachers, 
but to make them get to the level they can reach by starting from whichever level they are and to encourage them the 
improve their current performance (Nolan & Hoover, 2008). A supervisor may also make an effort about changing 
the perception of not just teachers but also managers. They can develop managers’ views by making them gain more 
 
* Ali Ünal. Tel.: +0 505 345 54 74; fax:+ 0 332 323 82 20 
E-mail address: aliunal@selcuk.edu.tr 
© 2010 Elsevier Ltd. Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
Ali Ünal / Procedia Social and Behavioral Sciences 2 (2010) 5028–5033 5029
contemporary information about managing and making them understand the positive consequences a democratic 
work environment would bring and if needed, by showing them  examples of success of other schools and showing 
the positive place the manager would gain in external environment and in the school (I.Unal, 1989).  
In Turkey, educational supervisors are divided into two groups in accordance with this dual system. These are 
ministerial supervisors and supervisors in primary education. Ministerial supervisors carry out tasks of supervision, 
guidance, professional assistance, training in practice and investigations for all organizations under the supervision 
of the Ministerial central organization, secondary schools and all corresponding schools and institutions, whereas 
supervisors in primary education are responsible for supervision at preschools, elementary schools and all 
corresponding schools and institutions. (The Ministry of National Education [MoNe], 1993; MoNE, 1999). Primary 
education supervisors are selected from teachers and managers by an exam (Unal & Kantar, 2009).  Primary 
education supervisors supervise managers and teachers by visiting the schools they were assigned to supervise in 
groups at least once a year, and write a report after the mission they have carried out and leave the institution.  The 
main purposes of educational supervision are determining defects and improper practice through controlling 
educational staff work and taking measures to prevent them, providing staff with coordination, motivating staff 
through guidance and professional assistance, increasing job satisfaction levels and contributing to the integration of 
all educational institutions with the environment (Memduhoglu at al., 2007;  MoNE, 2001). Education supervision 
implementations being based on guidance, Professional assistance and training by law, shows that developments in 
supervision of education in the world are followed in Turkey.   
The ones who will make the supervision implementations are supervisors. They should learn that their duty is not 
to control but vocational help and guidance, and they should be raised according to this concept to make the 
supervision implementations according to today’s supervision implementations. Researches in Turkey show that 
today supervisors do not meet the role they are expected and they still continue implementing supervision based on 
control (Akbaba, 1997; Badavan, 1994; Memisoglu, 2007; Polat & Ugurlu, 2008; Unal & Gursel, 2007; Yaman, 
Evcek, & InandÕ, 2008). Therefore, the viewpoint of teachers, managers and supervisors on supervisors and their 
perception of their implementation are important for the improvements and regulations about supervision.   
The aim of the research is to show how primary education supervisors are perceived by themselves, school 
managers and teachers and whether the perceptions differ between the source groups.   
2. Method 
This research is a descriptive analysis to determine and analyze the current situation. In the research, qualitative 
research method was used to collect, analyze and interpret data and technically metaphor analysis was used.   
Metaphor is a way to refer a different thing and act from a thing that has the similar characteristics (Longman 
Dictionary of Contemporary English, 2004) and it is to convert information from one form to another (Koro-
Ljungberg, 2001). Metaphor also is a way of thinking and vision to summarize how people perceive the world 
(Prawat, 1999), how they understand the world (Morgan, 1998). People use metaphor when they don’t know the 
concept or terminology about the situation they want to explain well or know a little. Because metaphors explain 
what is unknown by known idioms (Lakoff and Johnson, 2005).  
The study group of the research consists of 73 primary school principals, 154 teachers and 69 supervisors who 
worked in 3 central districts within Metropolitan Municipality in Konya in 2008-2009 academic year. In appointing 
the study group maximum diversification sampling method was used. The aim of using this sampling method is to 
show what kind of associations, similarities or differences between the situations that shows variations (YÕldÕrÕm ve 
ùimúek, 2005). Data was collected from the study group by requesting them to complete the sentences like “Primary 
education supervisors are like… Because…”.  
Data were analyzed using content analysis method. Analysis was done according to the given stages by YÕldÕrÕm 
and ùimúek (2006) and the activities done are given below.   
(1) The sentences completed by the school principals, teachers and primary education supervisors were checked 
and the papers where logical explanations about the metaphor did not exist, where it is not clear which characteristic 
of the primary school supervisors the participant wanted to highlight, were cleared out. After this activity 242 papers 
were evaluated consisting of the ones that belong to 55 supervisors, 58 school principals and 129 teachers.  In 
coding, the occupational seniority of teachers and managers was also written.   
(2) Metaphors produced by the participants were themed separately as the ones produced by primary school 
supervisors and the ones produced by school principals and teachers. Metaphors produced by primary school 
supervisors were themed in four and metaphors produced by school principals and teachers were themed in five. At 
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this stage to provide and increase the plausibility of the research results, legitimacy and credibility study was done. 
To provide legitimacy, data were reported and how the results were obtained was explained in more detail (YÕldÕrÕm 
and ùimúek, 2006).  Classification procedures are also important to provide legitimacy and credibility. Different 
people may be able to code the same text in the same way (Weber, 1990).  To provide the legitimacy of the research 
the percentage of the agreement between coders/classifiers explained by Stemler (2001) was determined. For this 
purpose, after the researcher places the metaphors produced on primary school supervisors into certain themes, an 
expert from another field was requested to theme the metaphors and the two matching were compared. In the 
comparison results, it is seen that there is a 86% agreement and this percentage was seen enough for the legitimacy. 
 (3) Themes created were presented in a clear way as much as possible. For this, examples of metaphors 
produced by supervisors, school principals and teacher were presented as direct quotes. Finally, the themes created 
by the metaphors were interpreted considering the data in the literature.    
3. Results 
In this section the metaphors created about the supervisors are presented under two sections, the ones created by 
the supervisors and the ones created by teachers and principals and according to the themes created.   
2.1. Themes about the metaphors created by the supervisors  
Wise and mentor supervisor. Metaphors in this theme are: Computer, expert, light, eagle, book, leader, 
mathematics class, candle, teacher, traffic sign. For example, a supervisor for 15 years draws attention to the 
supervisor’s superior view by saying “A supervisor is like an eagle because for the sake of duty, he looks from 
above, generally, he sees everything, he has a distinctive eagle eye. He loves his job, makes others love his job. He 
is with the educationists.” A supervisor for 16 years draws attention that the supervisor are knowledgeable and 
shares what he knows with others by saying  “A supervisor is like light because he renews himself, makes research, 
always works and shares his experiences with other related people around him”. A supervisor for 3 years draws 
attention to the help and guidance for the educationists by saying, “A supervisor is like a traffic sign, because he 
shows the right thing, the one who obeys this do not make mistakes.” 
 Facilitative supervisor. Metaphors in this theme are: Researcher, bee, horse fly, ambulance, mother, spoon. For 
example a supervisor for 8 years indicates that a supervisor helps educationists in detecting and solving problems by 
saying, “A primary school supervisor is like a researcher, because sometimes he sees the current problems and 
develops a suggestion for the solution.” A supervisor for 26 years draws attention that he generalizes the positive 
implementations at school by saying, “A supervisor is like a bee, because he carries the nectars from every flower to 
the bee hive called school and helps them make honey. He works and produces but others eat the honey he 
produced.”  
Nitpicking supervisor.  Metaphors in this theme are: Parent, detective, MR equipment, mother in law, police force, 
chief officer of police, weasel, district attorney, fox and judge. For example a supervisor for 19 years indicates his 
discomfort of supervisors’ behaviour to search for the mistake by saying, “A supervisor is like a mother in law 
because he always nitpicks, you cannot make up to her, he always finds a mistake.” A supervisor for 10 years draws 
attention that supervisors make research to determine the situation by saying, “A supervisor is like an MR machine, 
because he sees the points in education system that departs from what is normal.”  
Incompetent and ineffective supervisor.  Metaphors in this theme are: master key, lion without teeth, swab, 
aspirin, general practitioner, joker, octopus, wolf, camera, elephant, minister and garbage man. For example a 
supervisor for 13 years indicates that people apply to supervisors in all kinds of problems by saying “A supervisor is 
like an aspirin, because everyone consults supervisors in all kinds of educational problems like how they give 
aspirin to everyone who has headache or coughs or has cold, but this medication is not curative.” A supervisor for 
15 years highlights that supervisors cannot develop themselves because of the redundancy of their duty area by 
saying “A supervisor is like a general practitioner because as his duty area is various and changing, it is not 
possible that he  develops himself fully and work in that area.”  
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2.2. Themes about metaphors created by the school principals and teachers  
Nitpicking supervisor. Metaphors in this theme are:  Agent, vulture, main opposition party, parent, lion, sergeant, 
hunter, grim reaper, fighter, ice, monster, nipper, jackal, herd man, dog, detective, camel, chopper, cathode, critic 
machine, critic, doomsayer, opportunist, mistake scanner, intelligence officer, gendarme, eagle, mother in law, sharp 
object, angry bull, uncontrolled car, nightmare, wolf, crow, stork, reamer, court, fruitless tree, general opposition 
party, bogeyman, monarch, weasel, district attorney, hyena, cylinder, mosquito, questioning officer, broom, 
company owner, rock, chicken, critique robot, fox, traffic police, taxman, XR machine, crab and snake. For example 
a teacher for 15 years highlights that the supervisor focuses on looking for the mistakes without appreciating him by 
saying  “A supervisor is like a vulture, because he waits for an opportunity to find a mistake, he also sees what is 
good, bad and criticizes.”A school principal for 27 years highlights that the focus of a supervisor’s job is to find 
mistakes and criticize by saying, “A supervisor is like a hunter because the effort a hunter makes to catch his prey is 
like how the supervisor makes an effort to find a mistake and a subject he can criticize.”A school principal for 17 
years highlights that supervisors see supervision as a match to be won by saying “A supervisor  is like a fighter 
because he sees supervision as a match, he beats the teacher and the principal until the end of the match, 
supervision. And after the match he wants to hug and celebrate his victory.” A teacher for 19 years highlights that 
supervision process is far from being constructive and it is an annoying process by saying  “A supervisor is like a 
general opposition party because he doesn’t see the work that has been done, he always finds something to criticize. 
He is more like a block for education rather than support. He always oppresses you psychologically.”  
    Incompetent and ineffective supervisor.  Metaphors in this theme are: Garbage man, tiger, neutral element, 
whimsy person, parrot, dinosaur, couch grass and model. For example, a school principle for 20 years draws 
attention that supervisors do not have any sanction power when they come to schools by saying  “A supervisor is 
like a neutral element because they don’t have any power at schools.” A teacher for 12 years draws attention that 
the work of supervisors is just visual but they do not contribute anything to the system by saying “Supervisors are 
like models, because they come, show themselves and leave without any contribution to us.” A teacher for 13 years 
draws attention that supervisors do not improve themselves and they cannot find appropriate solutions or approaches 
for different situations and environments by saying  “A supervisor is like a parrot because it is not him, he is an 
imitator. They always repeat the sentences which are not more than ten in number. Their culture is shallow.” 
  Supervisor to be avoided. Metaphors in this theme are: Bee, bear, computer, chameleon, dictator, tension line, 
thunder, sun, stinger, spring weather, cactus, cat, boss, projection, water and green pepper. For example, a school 
principle for 12 years points out that they should be cautious by saying “Primary education supervisors are like 
projections because when directed to the right spot, they are like a power source bringing everywhere to light, when 
directed in a wrong way it blinds your eyes and if he discomforts you, he is the one discouraging, killing 
enthusiasm.” And a teacher for 12 years indicates that one should stay away from the supervisors by saying “A 
supervisor is like a stinger because it is a useful herb. But it stings when you get too close.”  
Rule based supervisor. Metaphors in this theme are:  Sergeant, a woman sent to see a marriageable girl, believer, 
financier, judge and zaptieh (Turkish police officer). For example a teacher for 13 years points out that supervisors 
do no value innovations or creativity but to follow the rules by saying “A supervisor is like a sergeant because all 
his effort is to follow the rules and make others follow the rules.” And a principal for 10 years draws attention that a 
supervisor is a person who follows the regulations and checks if the employees follow the rules or not by saying “A 
supervisor is like a  zaptieh because he wants all of the work to be by the book and written down.”  
Snob supervisor. Metaphors in this theme are: Lion, ostrich, stubborn goat, tiger, king, fruitless tree, professor, 
withered rose, spoiled kid and monster. For example a principal for 17 years highlights that supervisors do not care 
about the opinions of the employees by saying, “A supervisor is like a stubborn goat because he listens only to what 
he says.” And a teacher for 7 years, “A supervisor is like a king because he is domineering. They think whatever 
they say is right and think everyone is wrong.”  
4. Discussion 
The supervisor is an "ideal person" who leads people to think about new methods for doing something. He has to 
research in order to convey all valuable attitudes and answer all the seemingly unanswerable problems faced by the 
employees. The supervisor, who assists the teacher, can be effective in an participating and democratic environment 
where each member is deemed valuable. The supervisor needs to be receptive to change and ensure continuous 
improvement. (Olivia & Pawlas, 2001). Supervisors, according to their own perception, with regard to their personal 
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qualities, are people who are informed on teaching and education, have superior opinions compared to other 
employees, sharing their information with instructors and school managers, guiding employees, assisting them on 
their duties and facilitating their jobs. With this perception it can be said that they see themselves as “an ideal 
person” according to Olivia and Pawlas (2001). This perception is positive for a supervisor who aims leadership, 
interpersonal relationships, curricula development and educational development (Daresh, 1989; Glickman at al., 
2004; Sullivan & Glanz, 2000) and to encourage employee to improve his current performance (Nolan & Hoover, 
2008). Because, this positive perception about them, occupational publications they were given, occupational 
developments and monitoring the changes in the regulations and guiding teachers and managers, occupational help 
and help them learn at work (MoNE, 200) mean that they see themselves competent to play the roles they are 
expected to play. These findings are compatible with Unal and Gursel’s (2007) findings.  
Moreover some of the supervisors complain that the responsibilities given to them about the training are too 
much, that they are not authorized to fulfill these responsibilities and that for this reason they are not able to assist 
the improving of the training system. These findings are in accordance with the findings obtained by Ceylan and 
Agao÷lu (2010), Unal and Kantar (2009) which argue that the supervisors cannot improve themselves due to the 
work load. However, the complaints of the supervisors that they do not have the authority to carry out these tasks are 
not in harmony with the perception that they can perform the roles expected from them. Because today the concept 
of inspection tends to be based on an understanding that is cooperative but not bureaucratic, is based on dialog but 
not didactic, supportive but not punishing and descriptive but not judgmental (Glickman et al., 2004). Thus, it is 
understood that some of the supervisors cannot adopt the roles appropriate for the inspection concept of today and 
that instead of this they tend to adopt an attitude based on authority usage. According to the metaphors in the theme 
of nitpicking supervisors determined by the supervisors, the supervisor perceive the work of determining the normal 
deviations as natural and they see this as a part of their task. These inspectors are not aware that they constantly try 
to determine the possible mistakes of the employees in order to find out the deviations from normal and that this is 
based on the approach depending on the classical administrative understanding and reporting which reflects the 
bureaucratic understanding which is not expected from the supervisors. And the reason for this may be that the 
supervisors are not eager to improve themselves (Sarpkaya, 2004) and that they do not perceive the training of 
supervisors as crucial as it is perceived as a problem of quantity (Ceylan & Agao÷lu, 2010; Unal & Gursel, 2007). 
Principals and teacher do not have a positive perception about the supervisors. Principals and teachers perceive 
the supervisors as persons who constantly look for mistakes, don’t see the good and nice behaviours, do not listen to 
the other persons, expect their own rights to be accepted by others, try to give punishments when a mistake is 
determined, incompetent, and affectless as they do not improve themselves, and as persons of whom they should be 
beware, who are not open to criticism, who believe that they know everything, strict, and who believe that their duty 
is follow up the implementation of the rules. It is understood that these negative attitude towards supervisors have 
not changed since the first research performed about the supervisors (Karagozo÷lu, 1977). And similar results have 
been obtained from the studies carried out in this time period (Badavan, 1994; Memisoglu, 2007; Polat & Ugurlu, 
2008; Unal & Gursel, 2007; Yaman et al., 2008).The reason for this negative perception may be that the employees 
abstain from the supervision thinking that the supervision may have negative results for their careers and having 
negative feelings towards (Acheson & Gall, 1997). In school principals’ and teachers’ perceptions about supervisors 
being negative, supervisors’ behaviors and attitudes may be effective as well as their having high expectations from 
the supervisors or primary education supervisors’ doing investigating duty as well. As supervisors are supposed to 
supervise/guide primary education institutes annually without any request or a problematic situation, this causes 
supervisors to repeat themselves and this may cause them to be perceived negatively.    
5. Conclusion and Recommendation 
According to the findings of this research to present how primary education supervisors are perceived by 
themselves, school principles and teacher and if there are differences between the perceptions of the source groups; 
the perceptions of school principals and teachers about supervisors and the perception of supervisors about 
themselves are different. Supervisors see themselves as people who are knowledgeable, help employees in 
education, who make their jobs easier. But some supervisors think their job as control based on authorization and 
reporting.  On the other hand, school principals and teachers think the supervisor as a person who always looks for a 
mistake employees made, who is snob, who tries to use his competency rather than effect, who does not renew 
himself and who thinks their job is to follow the rules. This perception shows that school principals and teachers try 
to defend themselves against a supervisor who is looking for mistakes and that they seem to cooperate against the 
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supervisor. According to this, it can be said that supervision system in the structure of today is far from realizing its 
aim and works inefficiently and that a system without a supervision system could be more productive. Because 
whatever the source of the differences of perceptions between school principals and teachers and supervisors is, 
negative perceptions of school principals and teachers make it difficult for the groups to cooperate. A supervision 
structure where the sides do not cooperate cannot be successful. According to this result, it can be said that 
supervision structure in Turkey needs radical changes. Maybe first change could be changing the supervision from 
being made obligatory annually to only when the school principals and teachers need.  
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